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None: Evaluation of the Young Deaf Adult

EVALUATION OF THE YOUNG
DEAF ADULT
D. WILSON HESS< PI1.D.

The literature on the physically handicapped contends
that the consequences of physical defect usually have adverse
effects upon personality growth and functioning and, possibly,
in the development and use of intelligence as well. By anatomi
cal standards, the deaf are persons with defective physiques,
and it is logical to expect that conditions attending their audi
tory loss should affect behavior. Behavior and development
are influenced not only by the communication and experiential
restrictions imposed by deafness itself but, also, by the atti
tudes and reactions of the person himself, his family, friends
and the society in which he lives. In fact, Meyerson has de
fined physical disability as "simply a variation in physique
upon which, ordinarily, we place a highly negative value."
Experimental investigations of the effects of deafness
upon development and adjustment do not appear in the litera
ture prior to World War I. The publications of the 19th and
early 20th centuries consist, primarily, of observations by
educators having long, close relationships with the deaf. There
were speculations about the relationships between mental
development and language, moral development and language,
and conscience and language. There even was interest in the
dreams of the deaf and in the thoughts of deaf persons before
they acquired language.
The first so called "studies" of the deaf appeared in the
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last decade of the 19th century. More enlightened attitudes
were developing towards the physically handicapped, and
there were increasing numbers of applicants and schools for
the deaf. It is not surprising that practical problems such as
that of mental classification were among the first to be in
vestigated, and in 1889 Greenberger published procedures for

"testing" the intelligence of deaf children, thus antedating by
twenty years the work of Binet and Simon in Paris.
By 1920, an era stressing the objective evaluation of in

telligence, emotional adjustment, personality traits and social
maturity had begun, one which Levine calls The Pintner Pe

riod in honor of Rudolph Pintner. Comparisons of oral vs.
manual methods of teaching and communication, the perfor
mances of congenitally vs. adventitiously deafened on educa
tional achievement tests, and the grade levels and mental abi
lities of hearing vs. deaf children reflect some of the other re
search interests of this period. At the same time, we had the
development of the Army Beta Scale, and later, the Wechsler-

Bellevue Forms I & II which were replaced in 1955 by the
Wechsler Adult Intelligence Scale (WAIS).
The last few years of the Pintner era, i.e., around the
early 1940's, coincided with the appearance of several trends
which undoubtedly continue to influence the design and metho
dology of clinical research, generally, as well as that involv

ing the deaf. The psychoanalytic movement and the writings
of Freud, particularly those on unconscious motivation and

the analysis of latent thought content, facilitated the growth
of new methods of personality study, collectively known as the
"projective techniques." The Rorchach (or ink blot) test was
introduced in the United States by Beck and Klopfer at about
this time, and Murray completed his study which produced the
Thematic Apperception Test, or TAT. These probably were
well known among various clinical disciplines just prior to
World War II, but their more extensive application awaited
the demand presented by the veteran-patient population fol
lowing the war and the training of greatly increased numbers
of clinical psychologists.

Before discussing specific areas of functioning which, to
gether, constitute an evaluation, it will be helpful to define
https://repository.wcsu.edu/jadara/vol3/iss2/5
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deafness and to set forth some general principles to be fol
lowed. Deaf persons, in this discussion, are those who were
born deaf or who lost their hearing before they were old

enough to learn language, i.e., before three years of age. Fur
ther, the loss is great enough to preclude the natural learning
of language even with a hearing aid or amplification.
Many of the principles will apply to the hard of hearing
as well, but the prelingually deafened give the greatest con
cern. Dr. McCay Vemon lists the following principles as un

derlying effective psychological evaluation of deaf adults.
1.

Psychological tests which involve the use of verbal
language to measure intelligence, personality and ap
titude are generally not valid because they measure

the deaf person's language limitations due to his
deafness. They do not measure how bright he is,
what he can do, or his emotional stability.

2.

Tests given by persons not experienced with the deaf
or hard of hearing are subject to appreciably greater
error than is the case when the service is rendered by
one familiar with deaf youngsters.

3.

4.

Group testing with deaf and hard of hearing people
is a highly dubious procedure and should at best be
regarded as only a screening device.
Often the congenitally hard of hearing client is, from

a psychodiagnostic point of view, much more like a
congenitally deaf client than his speech and his re
sponse to sound would suggest. It is, therefore, very
important to see that in a psychological evaluation
he is given tests appropriate for a person with a
profound hearing loss as well as for a person with
normal hearing. Where large differences appear be
tween the sets of test responses, they will usually
show that the client did better on the tests for the

deaf person and it is these findings which should be
judged the more valid.

I would add a fifth principle regarding the use of indi
vidual and normative data. If comparisons with normative

data are made, the position of the deaf person among the
Published by WestCollections: digitalcommons@wcsu, 1969
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standardization population can be found. This is important for
the purpose, for example, of gaining some knowledge about
his functioning in a competitive context, within the limits
of his handicaps, of course. On the other hand, if various per
formances of the individual are compared with each other,

one gains a picture of his strengths and weaknesses, perhaps
even dynamic processes and relationships or even, in the case
of psychopathology, a diagnostic patterning. Together, such
comparisons can often contribute much to planning an appro
priate program, whether it be remedial, therapeutic or other..
And now, what kinds of information do we need for an

adequate evaluation? Certainly the following should be in
cluded, again paraphrasing Vemon:
1.

A measure of intelligence.

2.

An evaluation of personality structure and
functioning.

3.

A measure of educational achievement or level.

4.

An appraisal of communication skills, and

5.

patterns of social relationships.
Aptitude and interest testing.
Case history data.

6.

Obviously, all of these data will not always be needed or,
if needed, much of the information can be obtained from

school or other sources rather than from psychological test
ing, per ae.

InieUigenee Testa

There was a time when being deaf carried with it the
connotation of mental deficiency, and an impressive number
of the early investigations supported this contention. They
showed an average IQ which was ten to fifteen points below
the normal range. Most authors and-researchers now agree
that the measured intellectual abilities of the deaf are not in
ferior to those of hearing persons if appropriate nonverbal or
performance tests are used in the evaluations. Levine points
out, however, that the intelligence of the deaf appears to be
"concrete" or of "the noncreative, reproductive type with
lowered capacity for conceptual thinking and strong emphasis
https://repository.wcsu.edu/jadara/vol3/iss2/5
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upon concrete, tangible stimuli" (Levine, 1956, p. 142).
Pinter had noted that the deaf showed deficiencies in ab

stract thinking, but this generalization seems no longer to be
warranted, for example, in view of studies such as those of
Furth and Oleron which illustrate the need for a definition of

the type of abstraction involved and the kind of abstract
thinking processes that are demanded. In some areas of ab
straction, neither deafness nor the attending limitations of
language appear to have a significant affect.
It was stated earlier that an assessment of intellectual

potential and functioning should be derived from tests which
are nonverbal in presentation and in response. For adults, the
nonverbal or performance subtests of the WISC appear to be
adequate for classification purposes as well as for more clini
cal interpretations associated with deafness per se or other
sources of impairment, for example, organic or emotional. It
appears, to me, that too much is sometimes made of 5- to 10point differences in IQ's, and that the client will be better
served if we remember that the test results can still be mean

ingful even if we use them for grosser classifications of
ability.

An equally important aspect of the results was noted ear
lier in the general principles of effective evaluation. To the in
formation about the person's standing relative to the general
population should be added the degree and content of his va
riability from subtest to subtest, or from one area of func
tioning to another. This often indicates strengths and weak
nesses, or the patterning of a diagnosable condition. It is to
be noted, however, that a number of studies suggest that the
standard profiles on the WISC and WAIS subtests are not
the same for deaf and hearing populations. Theoretically, we

expect a person to have a weighted score of ten on each of the
five subtests in the performance portions of these scales. The
deaf appear to have a somewhat different patterning. They
seem to do fairly well on Picture Completion, suggesting

slightly above average ability in discerning essential and un
essential details in pictures wherein a part is missing. On the
other hand, they appear to perform somewhat below average
on the Picture Arrangement subtest wherein one must arPublished by WestCollections: digitalcommons@wcsu, 1969
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range cards sequentially to make a sensible, continuing story
based on common environmental experi^ces. One might in
terpret this combination of results to suggest that the deaf
show an ability to analyze critically a rather static situation
but that they have difficulty integrating information into a
fully meaningful interpretation of what goes on about thAm.
This does not appear to be too highly inferential if one con

siders the possible limitations on the information gained from
past experiences due to deafness. There is another factor

which, perhaps, might be more academic and certainly is more
speculative, and I am referring specifically to the "sequential"
aspect of the Picture Arrangement subtest. The handling of
sequential functions appears to be weak in both deaf children

and adults, and some have speculated on the necessity of con
tinuous auditory stimulation for the development of an ap
preciation for and a sensitivity to sequential processes. A con
tinuing background of auditory stimulation might well
strengthen concepts of time, continuity, cause-and-effect rela
tionships, etc.

In general, the deaf frequently perform substantially
above average on the Block Design subtest which has been
thought to be an abstraction task of one sort in that one must

anals^e and synthesize portions of the designs. If this is a

valid interpretation of the processes involved, we have evi
dence of the deaf performing an abstract task well, as noted
earlier. It is also noted, however, that observations of their

performances reveal two major ts^ies of approach to this task,
both of which can jrield high scores. In the first, the person
appears to work out the relationships in his mind, putting
the blocks together only after he has done so. In the second,
he engages in a rapid trial-and-error performance and con
firms his chosen response by matching it to the design. One
might claim that the first is a more abstract process than the
second. The deaf appear to do fairly well, too, on the Object
Assembly subtest which, essentially, is a series of puzzles.
Also, one can see the two major kinds of approach just noted.
The deaf, also, perform less well on the Coding subtest which
appears to involve a number of functions, for example, se
quential patterns, associative learning, motor skill, and conhttps://repository.wcsu.edu/jadara/vol3/iss2/5

6

None: Evaluation of the Young Deaf Adult
12

EVALUATION OF THE YOUNG DEAF ADULT

centration. Speed, hence a higher score, is believed to be in
creases where the number-symbol pairs are learned early,

thus precluding the need to refer to the key provided. Where
this does not occur, it appears that a rote copying method
must be utilized.

The Raven Matrices is another non-verbal test which has

frequently been used to assess the intellectual level of deaf
persons. It is a booklet type test in which patterns, or figureground fields, are presented with one section, in the lower
right hand area, omitted. One must select the proper insert
from among a variety of choices presented at the bottom of
the page, all of which are appropriately shaped to fit the
missing area, A number of investigators have found the Raven
Matrices indicated abilities a year or two below age-appro

priate levels, but in my experience the Matrices have corre
lated very well with WISC and WAIS Performance IQ's.
Also, different processes appear to be required in solving the
Matrices. At the simplest level, it seems to be simply a match
ing exercise wherein,for example, a portion of a homogeneous
cross-hatched or dotted pattern must be filled. The next level
presents a continuation problem wherein, for example, the
lower right corner of a rectangular line is omitted, and the
piece with the corner in the correct spatial relationship to 'he
rest of the rectangle must be selected. The third, perhaps the
most abstract level, involves the discerning of a principle
which must then be used in order to chose the correct insert.

The Chicago Non-Verbal Test, by and large, has not been
used very much with the deaf, and Dr. Vernon's cautions about
the use of group tests have been noted. My opinion about this
group test, based on experiences in a school for the deaf, is
more favorable than most. Scores correlated highly with those
from the Weschler Performance Scales, and should one have

a need for a group test, the Chicago is one of the tests that I
would recommend investigating further. The materials should
be updated in developing it for use with the deaf. The Revised
Beta Test is another non-verbal test consisting of mazes, spa

tial relationships and matching kinds of activities.
Personality Evaluation

The picture of the deaf as withdrawn, unsocial, often sad.
Published by WestCollections: digitalcommons@wcsu, 1969
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and unduly suspicious persons is a rather common one. Im

pressions of differences between hearing and deaf persons
are strong enough to stimulate discussions about the possi
bilities of a "unique psychology" of deafness and a "hearing
loss personality,"
Some writers maintain that neither research nor anec

dotal reports have revealed a distinctive "hearing loss per
sonality" whereas others state that, although deafness per se

does not cause a certain type of personality, it requires a
different kind of adjustment which has similarities in its
patterning.

A thorough recognition and understanding of the differ
ences between the life experiences of the deaf and those of
the normal hearing, rather than a set of new or different
principles of behavior, seem to be sufficient to understand the
behavior of the deaf.

The deaf, as well as other handicapped groups, are fre
quently described as being more vulnerable to adjustment
problems than are normal-hearing persons. In support of
this observation, neurotic tendencies have, more often
not, been revealed in test results. It is also maintained, how
ever, that the problems of the deaf are those common to all
persons, magnified or distorted, perhaps, by their experiences.

Most authorities emphasize that the personality differences
among the deaf are as extensive as among normal hearing
persons.

Considering the personality characteristics commonly
noted, the deaf are reported to be socially immature and emo
tionally underdeveloped. Development is qualified in terms of
being subnormal rather than abnormal, however. The absence
of sound and speech seems to prolong the need for others'

physical presence and for immediate gratification. Indulgence
and attention are felt to contribute to the creation of a posi
tion of unusual importance within the family, a position which
often becomes burdensome later, however, and leads to re
jection or guilt-laden overprotection. All of these factors are
seen as delaying ego growth.

The excessive amounts of anxiety and tmision noted

among the deaf are thought to result from the numerous,
varied, and for a long time probably poorly understood barhttps://repository.wcsu.edu/jadara/vol3/iss2/5
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riers encountered in daily living. Deafness is not immediately
obvious in many cases and, because it is not, the deaf present
a different and sometime puzzling social stimulus in compari
son with, for example, the blind or crippled whose handicaps
are usually quite visible. Animated, labile facial expressions,

exaggerated hand and arm motions, and unnatural speech
sounds are not easily integrated with an appearance which
otherwise looks normal to others. This active visual pattern
and the vocalizations of the deaf are frequently described as

rather distracting and unpleasant by persons unfamiliar with
hearing loss and its effects.

The building up of anxiety is also related to the unavail
ability of speech per se as a medium for the relaxation of ten
sion aroused by problems and new experiences.
Indications of emotional instability in the deaf were

among the earliest test findings, and instability continues to
be reflected with considerable consistency in the data from

more advanced techniques. The mixture of inflexibility and

impulsivity inherent in instability again presents a picture of
underdevelopment or relative immaturity. Recent interpreta
tions of the test behavior of deaf subjects are condensed in
such colorful terms as "drilled personality" and "book-of-eti-

quette type behavior." The rigidity perceived in these groups
haa caused investigators to question the effects of adultdominated methods of instruction in which the deaf are "cus
tomarily taught the constants for a considerable time before

being introduced to the exceptions" (Levine, 1958, p. 336)
and where "standards are specifically learned rather than

developed" (Levine, 1956, p. 144). Also stressed are the "ten
dency to be concerned about being 'right,' of looking to the
adult for approval or cues to the 'right' response in any situa
tion" (Fiedler, 1952, p. 165) and thus the artificial growth
of mental, social, and emotional functions representing "the
forced cultivation of human personality," almost like a hot

house product (Levine, 1956, p. 12). The combination of their
emotional immaturity, their many frustrations, and the chro
nologically advanced activities required of them includes some
of the more important factors held responsible for the insta
bility noted in their emotional reactions.
Published by WestCollections: digitalcommons@wcsu, 1969
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The use of common projective techniques for evaluating
personality of the deaf is very nearly precluded due to their

dependence upon language and communication. Certainly this
is true of the Rorschach and the TAT, Although the many,
individualized variations in drawings tempt interpretation
(especially where techniques are scarce), one must be cautious

in using the House-Tree-Person or the Draw-A-Person type
tasks due to the absence of validating studies.

Drawings differ in the amount of detail, the proportion,
the use of perspective, content, etc., and if we ever find a re

liable relationship, perhaps causal but at least one-to-one, be
tween features in a drawing and behavior, we will be extreme
ly fortunate.

I became interested in evaluating the personality of deaf
children and adults approximately 15 years ago, and I was
more particularly interested in this relative to deaf children

because of the even greater paucity of instruments which
could be used with them as compared with adults.

Edna Levine, using the Rorschach, writes as follows about
a group of adolescent deaf girls who were considered to Be
normal by experienced teachers of the deaf:

The personality pattern of the deaf subjects was
found to be characterized by: (1) pronounced underdevelopment in conceptual forms of mental ac

tivity; (2) emotional underdevelopment; (3) a sub
stantial lag in understanding the dynamics of inter

personal relationships as well as the world about;
(4) a highly egocentric life perspective; (5) a mark
edly constricted life area; and (6) a rigid adherence
to the book-of-etiquette code rather than inner sen
sibility as standards for behaving and even for feel
ing (Levine, 1956, p. 146).

The advantages of a projective technique and non-verbal
methods seemed to be available by developing a modified ver

sion of Shneidman's Make-A-Picture Story Test, commonly
referred to as the MAPS. It consists of 22 background scenes

and 67 figures with which to populate them. The scenes repre
sent a variety of situations, for example, living room, bathhttps://repository.wcsu.edu/jadara/vol3/iss2/5

10

None: Evaluation of the Young Deaf Adult

16

EVALUATION OF THE YOUNG DEAF ADULT

room, nursery, stage, forest, classroom, etc. The figures are
categorized as follows: Adult males, adult females, legendary

figures (Santa Claus, Superman, witch, ghost, pirate), ani
mals (snake, dog), children, two figures whose sex is indeter
minate, racial figures, and figures lacking facial details. The
deaf subjects were compared with two groups of hearing sub
jects, one adjusted and one emotionally disturbed. This made

it possible to discover test responses which discriminated the
adjusted and maladjusted children and to evaluate the re
sponses from the deaf group in view of those findings. Race,
age, intelligence, sex, physical handicap and socioeconomic
status were controlled. Scores were derived on the basis of

their pertinance to conventional personality variables.
At about the same time this modification was being de

veloped, Bindon of New Zealand administered the test in its
conventional, verbal manner to deaf adolescents, some of
whom were rubella-deafened and the remainder of whom were
not. She also used hearing adolescents and found that, quali
tatively, differences between the deaf and hearing groups

were greatest when the interactions between the figures diepicted the most personal and frequent interrelationships of
normal every day life; the differences were least where im
personal and infrequent interactions occurred. The figures of
the deaf subjects seemed to portray independent, parallel ac
tivities rather than interactions between figures. Less con

stancy in identification was indicated by the tendency of the
deaf to use a greater variety of figures to represent the same
character, father, mother or child. Although the non-deaf
showed a higher proportion of verbal interactions between

the figures, the nature of the interrelationships was generally
similar for both groups. Physical aggression was the domi
nant action depicted. The most common feelings expressed
were anger, fear, and to a lesser extent, sorrow, while love,

joy, or happiness were conspicuously absent. In addition to
the paucity of themes showing figure interaction among the
deaf group, she found the element of incongruity to be out
standing, thereby reflecting a lack of adequate reality testing
according to her interpretation of this finding. Bindon con
tended that the fantasy productions of the deaf, in general.
Published by WestCollections: digitalcommons@wcsu, 1969
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were indicative of social isolation and illogical, unrealistic
thinking.

The non-verbal modification of the MAPS revealed a
number of provocative findings. First, the deaf used both a
greater number and a greater variety of figures than did the

two hearing groups. If the test reveals aspects of fantasy
production, as claimed by Shneidman, this finding suggests
that the restrictions met by the deaf in their interpersonal re
lationships might be compensated for by increased fantasy
gratification of their needs. The fact that the deaf reacted

more quickly than the hearing in placing figures did not seem
to permit an interpretation of impulsivity inasmuch as the

deaf remained involved with the situation for as long as the
hearing subjects.
Another group of scores suggested that the deaf are

somewhat less flexible and less realistic in their interpreta
tions of their surroundings. Figures, once chosen, rarely were
changed by the deaf whereas the hearing subjects often substi
tuted other figures, presumably on the basis of ideas later de

veloped. Also, the deaf placed figures in unrealistic positions
(as did the maladjusted group), suggesting the dominance of
need fulfillment over reality. Thus, the deaf seemed too easily

satisfied with an initial impression or thought. Their approach
did not reflect an entirely appropriate assessment of the situa

tion, and it appeared to be quite impersonal in quality. Per
haps, a sufficient number of the personal aspects were not
grasped by the deaf for them to respond like the hearing
groups.

Scores interpreted as pertaining to emotional life revealed

differences between the deaf and hearing groups. The use of
a significantly greater variety of figures by the deaf suggest
ed somewhat superficial emotional attachments. Evidence of

emotional instability and confusion was revealed in sorting
tasks wherein the figures were allocated by the subject to
categories of "happy", "sad", "angry" and "afraid". It was

characteristic for the deaf to attribute multiple emotions to
the same figure. This response was also characteristic of the

disturbed group, but the reasons behind these responses are
felt to be quite different for each group. That is, the auditory
https://repository.wcsu.edu/jadara/vol3/iss2/5
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loss might well weaken the concept of an emotional state for
the deaf whereas the confusion manifested by the disturbed
group might well be attributed to disturbed interpersonal re
lationships. In general, when the deaf performed similarly to
one hearing group but not the other, it was the disturbed
group whose behavior was similar. One cannot conclude, how

ever, that the deaf are therefore disturbed because of the pos
sibility illustrated above, i.e., that a similar behavior can have
very different causes.
Another aspect of emotional life derived from the above

findings is that the deaf seemed to show feelings of depression
and isolation. In addition to the isolation qualities inherent in
the interpretation of a more expansive fantasy life, the deaf
chose significantly fewer figures as "likeable" and they de
signated more as sad and fewer as happy than did the hearing
group. Regarding the deaf children choosing fewer as liked,
other investigators have found an association between the ac
ceptance of oneself and the tendency to look favorably on

those about us, thus it seems that the deaf might well feel
less satisfied with themselves because they do not see their
environment as particularly accepting. The deaf used signifi
cantly more racial figures than did the two hearing groups,
and this had interesting implications in that it raises the pos
sibility of feelings of identification with minority groups. As
such, it carries with it the added possibility of the presence of
feelings of inferiority, resentment, insecurity and isolation
often found in studies of minority groups.

The final major finding involved a series of scores
thought to reflect family and self identification processes.
Favorable development was implied by the findings that boys
used more adult male figures than girls did, and that girls
used more adult female, children, and young girl figures than
boys did. The choices of figures to represent "self" and "fa
ther" were essentially the same among the three groups. The
choice of a figure to represent "mother" showed agreement
in the two hearing groups, but the deaf children's choices va
ried widely among the adult female figures.
We are continuing to investigate the usefulness of this
instrument in clinical studies of individual deaf children and

Published by WestCollections: digitalcommons@wcsu, 1969
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adolescents. We are also accumulating more and more data on
deaf subjects, generally, in an effort to establish baselines of

functioning among groups who do not show particular diffi
culties. The ages of our subjects now range from 8 through 19
years.

Educational Achievement

The Stanford and the Metropolitan Achievement Tests
are probably the most commonly used measures of educational

achievement. In interpreting the results achieved by deaf per
sons on these tests, Vernon cites McClure who notes that only
about five percent of the graduates from day and residential
schools for the deaf attain a tenth-grade level, whereas forty
percent are above the seventh-or eighth-grade in achievement;
twenty-five percent are around the fifth-or sixth-grade level,
and approximately thirty percent are below this and might
be termed functionally illiterate by present standards. We are
currently trying to determine gradients of achievement among
populations of elementary and secondary school children who

have attended Kendall School. These gradients are roughly
equated with certificate, diploma and college levels of achieve

ment, and the corresponding grade end-points would be desig
nated as third-fifth, seventh-eighth, and tenth-grade or high
er. We are hoping that these gradients will help us to predict
probable achievement levels and, enable us to have informa

tion against which to compare our present pupils' levels of
functioning so that changes in methodology might be reflected
in the presence or absence of improved achievement. In addi

tion to McClure's findings, it should be noted that grade place
ment for deaf children is usually two to four grades below
that expected of a hearing child of the same age and aimilar
ability.
Communication SkUls

The impairment in language and communication accom

panying deafness is, by far, the most devastating of its ef
fects because of its influence on academic achievement and

social interchange. It is most important, therefore, to have
some indication of the communication ability of the deaf adult
for he must be viewed relative to his ability to use and to
https://repository.wcsu.edu/jadara/vol3/iss2/5
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understand language, whether it be spoken or written, and to
interact with both deaf and hearing persons in one-to-one
settings as well as in groups.
Vemon notes three aspects of communication which
should be specifically appraised in a deaf person. The first,
and by the far the most important as noted above, is his abili
ty to read and write. These means of communication are prob
ably those used most often by deaf persons in their job set
tings, and the level of proficiency in reading and writing very
probably is related to the type and level of emplojmient open
to that person. His ability to speak and to speechread are
also important. Well developed speech and speechreading abil
ities are relatifely rare among the deaf in general, however,
and even those who are very effective in these modes of com
munication are far from free of communication difficulties

due to the ambiguities in the visual aspects of our language
and, also, to fatigue resulting from the necessary concentra
tion. Vernon notes that many extremely bright and capable

deaf clients lack the ability to speak and to lipread, and he
cautions against confusing difficulty in communication with a
lack of intelligence.

Aptitude and Interest Testing

One need not point out the desirability of having infor
mation regarding the aptitudes and interests of a deaf per
son. However, measures standardized on deaf persons are
essentially unavailable and it is questionable whether or not
the limitations in the experience of deaf persons allow valid
results to be obtained from tests used with hearing persons.

For example, given choices between two or three types of ac
tivities, the deaf person might well be more limited in his
choice because of his impairment or differences in background
experience due to it. Except for an interest inventory develop
ed by Geist, interest tests tend to be inappropriate also because
of their high dependency upon language. The test mentioned
is felt to be as yet of rather limited usefulness, however.
Vernon notes that information about three general areas
of aptitude is often of great help, namely, (1) manual dex
terity, (2) mechanical aptitudes, and (3) spatial relations.

Published by WestCollections: digitalcommons@wcsu, 1969
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Tests having a minimum of language in their directions and
responses are, again, more desirable. Both Levine and Myklebust present lists of possible tests.
Case History Data

With persons who have attended day or residential schools
for the deaf during most of their school years, we are often in
a fortunate position in that much detailed data are available
on all aspects of their development. A very dedicated adminis
trative and teaching staff has probably been intimately ac
quainted with the student and young adult over a long period
of time. It is not unusual to find anecdotal notes recorded

several times a year from a variety of personnel. As Vemon
comments, the past continues to be a valuable basis from

which to predict the future, and too much reliance on psycho
logical test results and the exclusion of such historical data is

to be guarded against. We would certainly want to know how
he met his past obligations, which factors seem to be related
to success and failure, and his areas of proficiency and weak
ness—social, emotional, intellectual, academic and specific
skills.
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